
Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Chater Infant School 

Number of pupils in school  226 including Nursery 

Proportion (%) of pupil premium eligible pupils 11% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022 to 

2024-2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Amrit Bal-Richards 

Pupil premium lead Andre Dourado, 
Inclusion Leader. 

Governor / Trustee lead Phoebe Lill 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £25,555 

Recovery premium funding allocation this academic year £2,900 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£28,455 

 



Part A: Pupil premium strategy plan 

Statement of intent 

At Chater Infant School we are committed to ensuring that each child receives High 
Quality Teaching which ensures effective learning in all lessons. We believe that all 
children should enjoy learning and that each child must be encouraged to be a life-long 
learner and have an equal opportunity to achieve their maximum learning potential. 
This is a challenging goal and as a school we are constantly reviewing and developing 
our practice as we strive to achieve it. 

To achieve this challenging goal, we regularly consider what are the challenges and 
barriers to maximising learning opportunities and to access the curriculum.   

At Chater Infant School, our ultimate objectives for our disadvantaged pupils are to 

close any learning and development gaps that may get in the way of identified children 

reaching their attainment potential. 

During this year we will maximise opportunities to provide target support for our 

children through the National Tutoring Programme in year groups where this is deemed 

to be appropriate. 

We will work towards providing whole class, group, and individual support to maximise 

outcomes for all of our children.  We will also consider other wider strategies 

particularly involving the use of external professionals and working closely with 

parents. 

In order to maximise the success of our approaches, we will ensure that these are 

based on a sound understanding of the non-academic challenges that our pupils are 

facing that are negatively affecting their education and impact their access to teaching. 

This includes: 

• attendance and levels of persistent absence 

• behaviour incidences  

• wellbeing, mental health, and safeguarding concerns 

• access to technology and educational materials (repeated below) 

• access to support with their home learning activities particularly reading practice 

• mobility 

When identifying the challenges above alongside the academic challenges, we have 

drawn on a range of data sources including discussions with teachers and support staff 

and engagement with pupils and families. 



To ensure that our approach is effective, we will ensure that all children are challenged 

in their learning. We are committed to ensuring there is early intervention in all year 

groups and are committed to a whole school approach to high expectations of all 

children at Chater Infant School.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 There is an under development of oral skills, limited vocabulary, and an 
understanding of the English language. This is largely due to most 
pupils presenting at the early stages of English language acquisition (A 
or B codes) on entry to the school.   This is evidenced through 
observations, interactions with the pupils and assessments.  This is 
evident from entry into Nursery through to Year 2 and is prevalent 
among some disadvantaged children. This has impacted on progress in 
reading, writing and maths and this is now evident in Year 1 and Year 2.   

2 There is greater evidence of anxiety and lack of confidence and 
independence among pupils. This is evident from entry into Nursery 
through to Year 2 and is prevalent among some disadvantaged children. 

This is evidenced through observations, interactions with the pupils and 
parents and assessments.   This has impacted on progress both 
academically and on the personal and social development of children. 

3 There is a lack of parental engagement with reading and other home 
learning at home which is more evident this year than in previous years. 
This is evident from Nursery through to Year 2 and this is prevalent 
among some disadvantaged children. This is evidenced through reading 
deep dive, reading sessions, and reading and phonics assessments.  
This has impacted on progress in reading and writing. 

4 Some of the children will have had limited access to home learning 
during the last two academic years due to the parental language barrier, 
Covid-19 challenges for parents and access to technology. This has 
impacted on progress across the curriculum but particularly reading 
writing and maths in Year 1 and Year 2 and Communication and 
Language, Literacy and Maths in Early Years Foundation Stage.   

5 The current global Covid-19 pandemic is a huge external barrier and is 
impacting at home for many of our children and their families generally 
but particularly for our vulnerable pupils. This is evident from entry into 
Nursery through to Year 2 and is prevalent among some disadvantaged 
children. 

6 Attendance rates for some of the children is a concern. (below the target 
for all children of 96%).  This reduces their school hours and causes 
them to fall behind on average. This is evident from entry into Nursery 
through to Year 2 and is prevalent among some disadvantaged children.  



This has impacted on progress across the curriculum but particularly 
reading writing and maths in Year 1 and Year 2 and Communication and 
Language, Literacy and Maths in Early Years Foundation Stage.   

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To continue to improve oral language skills 

for pupils eligible for EYPP and PP in 

Nursery and Reception Classes and in 

Year 1 and Year 2 (To address Challenge 

1) which leads to strong outcomes in 

Communication and Language (CL) at the 

end of Early Years Foundation Stage 

(EYFS) 

Pupils eligible for PP in Nursery and 
Reception Classes demonstrate 
improved oral language skills. 

CL outcomes at the end of EYFS are 
strong.   

  

Children are well supported to manage 

anxiety, gain confidence and 

independence (To address Challenge 

1,2,4,5) and progress in PSED in EYFS is 

strong. 

Children present with less anxiety, 
greater confidence, and independence. 

Children demonstrate greater resilience 
including perseverance, empathy, 
optimism, kindness, and gratefulness.   

Improved reading progress for all children 
but for disadvantaged children in 
particular (To address Challenge 1, 
2,3,4). This will help to ensure that a 
significant proportion of children will 
achieve age related expectations at the 
end of Key Stage One.   

There is an improvement in reading 
progress in comparison to the last two 
years where schooling has been 
disrupted 

Improved writing progress for all children 
but for disadvantaged children in 
particular (To address Challenge 1,2,3,4). 

This will help to ensure that a significant 
proportion of children will achieve age 
related expectations at the end of Key 
Stage One.   

There is an improvement in writing 
progress in comparison to the last two 
years where schooling has been 
disrupted 

Improved maths progress for all children 
but for disadvantaged children in 
particular (To address Challenge 1,2,3,4). 

This will help to ensure that a significant 
proportion of children will achieve age 
related expectations at the end of Key 
Stage One.   

There is an improvement in maths 
progress in comparison to the last two 
years where schooling has been 
disrupted 



To support family well-being by 
supporting them with challenges they are 
facing during the current global pandemic 
(To address Challenge 1,2,3,4,5,6) 

Families are better able to support their 
children’s learning and development 

To increase attendance rates across the 
school but for disadvantaged children in 
particular (To address Challenge 4) 

Reduction in persistent absentees. 

Overall attendance is closer to 96% 
national target 

 

  



Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 6,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Talk for Writing and 
Reading Training for 
staff 

Education Endowment Foundation (EEF) 
research indicates the importance of 
communication and language approaches 
which emphasise spoken language and 
verbal interaction for young children.  This 
highlights the essentials of good modelling 
and speaking and listening opportunities. 

1,2 

To review books in 
library and reading 
scheme and purchase 
new books as 
necessary 

Early access to good quality texts that 
support the phonic knowledge and skills of 
children is paramount in improving reading 
outcomes and high-quality early literacy 
approaches are evidenced through EEF 
research as impacting on outcomes for 
children. 

1,2 

Steps Training 
Refresher 

EEF research evidence indicates that where 
children are provided with the tools to self-
regulate this has a significant impact on 
outcomes for children.  Where there is 
understanding of thoughts and feelings that 
prompt difficult or dangerous behaviour 
there is greater success in establishing pro-
social behaviour. 

2, 3,5 and 6 

Purchasing JIGSAW 
online resource and 
provide training for staff 

A consistent and whole school approach 
has greater impact than a more sporadic 
approach.  Digital technology supports 
children’s development and learning as 
evidenced by EEF findings.   

2,6 

To equip staff and 
parents to use a cloud 
based Managed 
Information System 
(MIS) to provide timely 
and regular bespoke 
feedback to parents 
about pupil 
achievements, 
attendance, and well-
being. 

EEF research evidence highlights the 
impact of digital technology.  There is a 
range of software and platforms used by the 
school which through strong communication 
and engagement with parents is key to 
securing good outcomes for pupils.   

1,2,3,4,5,6 



To support parents and 
carers to access 
Microsoft Teams, 
Espresso, Odizzi and 
Oxford Owl resources 
at home 

EEF research evidence highlights the 
impact of digital technology.  There is a 
range of software and platforms used by the 
school which through strong communication 
and engagement with parents is key to 
securing good outcomes for pupils.   

1,2,3,4,5 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £17,500 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

To provide Wellcomm 
intervention in Reception 
and Nursery 

EEF research indicates the importance of 
communication and language approaches 
which emphasise spoken language and 
verbal interaction for young children.  This 
highlights the essentials of good modelling 
and speaking and listening opportunities. 

1,2,3,4,6 

To provide Chater 
Counts Intervention in 
Year 2 

Targeted academic support which is 
regularly reviewed and adapted to suit the 
needs of individual children is an effective 
approach to secure good outcomes for 
children as supported by EEF research 
into early numeracy approaches.   

1,2 

To provide additional 
maths support in Year 2 
through targeted 
provision by Kickstart 
employee 

Targeted academic support which is 
regularly reviewed and adapted to suit the 
needs of individual children is an effective 
approach to secure good outcomes for 
children as supported by EEF research.   

1,2 

To provide booster 
sessions for phonics, 
reading, writing and 
maths for targeted 
children 

Targeted academic support which is 
regularly reviewed and adapted to suit the 
needs of individual children is an effective 
approach to secure good outcomes for 
children as supported by EEF research.   

1,2,3 

To provide out of class 
time for teachers to 
prepare and disseminate 
detailed and targeted 
visual feedback from 
teachers on writing to all 
pupils in Year 1 and 2 at 
least each term 

Targeted, timely and response focused 
feedback has been supported by EEF 
research as being effective in supporting 
children’s learning. 

1,2 

 

 

 



Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 5,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

To provide support for 
parents through a 
designated Family 
Support Worker. 

Strong parental engagement has been 
evidenced by EEF in particularly as an 
effective strategy to support children’s 
learning and development.   

1, 2,3,4,5,6 

To provide support for 
families through a 
designated Education 
Mental Health 
Practitioner 

Strong parental engagement and support for 
parents own good mental health has been 
evidenced by health professionals in 
particularly as an effective strategy to 
support children’s learning and 
development.  This is also apparent in 
school-based evidence base. 

1, 2,3,4,5,6 

To provide well-being 
and resilience support 
for children and staff 
through providing a 
rich, experienced based 
curriculum including 
theatre trip, visits linked 
to learning and well 
being resources. 

First-hand experiences that help children to 
connect and enrich their learning 
experiences can increase engagement with 
learning.  This is also apparent in school-
based evidence base such as pupil, parent 
and staff voice.   

1, 2,3,4,5,6 

To provide children with 
the opportunity to join 
an infant school band, 
learning to play an 
instrument or singing 

Connections with the arts and the 
opportunity to learn to enjoy and play 
musical instruments in therapeutic and has 
a positive impact on children’s well-being.   

2 

To provide all 
disadvantaged children 
with the opportunity to 
receive free access to 
uniform, trips, Breakfast 
Club and After School 
Clubs 

Poverty is known to have a negative impact 
on outcomes for children as researched by 
those experts behind the pupil premium 
strategy. Access to uniform, clubs and trips 
will support families and this in turn will have 
a positive impact on education outcomes for 
children 

1, 5 

To provide staff and 
children with 
mindfulness resources 
to improve their well-
being 

Good mental health of staff, children and 
parents will have a positive impact on 
outcomes as evidenced in research 
undertaken by well-being experts globally. 

1,2,3,4,5 

 

Total budgeted cost: £ 28,500 



Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2019 to 2020, 

and 2020 to 2021 results will not be used to hold schools to account.  

Other pupil evaluations undertaken during the 2020 to 2021 academic year: 

Phonics screening in December 2020.  This showed that 90% of children passed the 

Phonics screening assessment.  4 out of the 6 of Pupil Premium Children passed the 

Phonics Screening Check. 

The data for disadvantaged pupils indicated strong progress despite school closure 

between January 2021 and March 2021:   

Progress Data for disadvantaged pupils in EYFS 

• All EYPP children made typical or better progress in all areas of learning, apart 
from one child in one area.  

• Two out of nine disadvantaged children achieved GLD by the end of Reception. 

• Seven out of nine disadvantaged children obtained typical or better progress in 
all areas of learning. 

• Five out of the nine (56%) disadvantaged children achieved ELG in Communica-
tion and Language by the end of Reception.  

• Four out of the nine (44%) disadvantaged children achieved ELG in Physical 
Development by the end of Reception.  

• Eight out of the nine (89%) disadvantaged children achieved ELG in Personal, 
Social and Emotional Development by the end of Reception.  
 

 
Progress Data for disadvantaged pupils at the end of Key Stage One (KS1) 

• By the end of KS1, all 6 disadvantaged children made strong progress in read-
ing from their starting points. 

 

• By the end of KS1, 5 out of 6 disadvantaged children made strong progress in 
writing from their starting points. 

 

• By the end of KS1, all 6 disadvantaged children made strong progress in maths 
from their starting points. 

 
Chrome books and PCs have been distributed to the families of disadvantaged children 
to ensure that families are supported to access technology at home. 



 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

NONE 

Service pupil premium funding  

The school does not receive any Service pupil premium funding.   

 


